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iSUMMARY
In this study, the attitude of foundation phase teachers to the
inclusion of learners who experience barriers to learning in the
education system was explored. The following were discussed about
the problem: Clarification of the concepts, a profile of learners who
experience barriers to learning and development, the research design,
analysis of the research results and recommendations were made.
From this core problem, four underlining sub-problems were
identified, namely:
- Learners who experience barriers to learning are a
heterogeneous group of learners.
- Teachers’ knowledge of barriers to learning and development is
inadequate.
- Teachers’ attitude towards collaborative teaching and
cooperative learning need to be addressed.
- An outcomes-based-education approach influences inclusive
education.
It was found that teacher training in inclusive classrooms, barriers to
learning,
cooperative learning and collaborative teaching could enhance the
attitude of teachers
in inclusive education. When well planned for and maximizing the
available
resources, inclusive education can be a reality.
KEYWORDS
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cooperative learning, regular classrooms, mainstream, co-teaching,
development, outcomes based approach, integration.
THE ATTITUDES OF FOUNDATION PHASE TEACHERS
 TO THE INCLUSION OF LEARNERS WHO EXPERIENCE
BARRIERS TOLEARNING AND DEVELOPMENT IN THE
EDUCATION  SYSTEM
 TABLE OF CONTENTS PAGE NO
SUMMARY i
CHAPTER 1:  STATEMENT OF THE PROBLEM
AND OVERVIEW OF THE RESEARCH 1
1.1 INTRODUCTION 1
1.2 STATEMENT OF THE PROBLEM 4
1.2.1 Background to the problem 4
1.2.2 Aim of the study 9
1.3 FORMULATION OF THE PROBLEM 12
1.4 RESEARCH METHOD 13
1.5 CLARIFICATION OF CONCEPTS          14
1.5.1 Mainstreaming 14
1.5.2 The regular classroom 17
1.5.3 The least restrictive environment (LRE) 17
1.5.4 The regular education initiative (REI) 20
1.5.5 Special classes 21
1.5.6 Inclusion 22
1.5.7 Learners 24
1.5.8 Foundation Phase 25
1.5.9 Attitudes 25
1.6 PLAN OF STUDY 26
CHAPTER 2: A PROFILE OF THE LEARNERS WHO
EXPERIENCE BARRIERS TO LEARN-
ING AN EDUCATION SYSTEM 28
2.1 INTRODUCTION 28
2.2.WHAT ARE BARRIERS TO LEARNING? 29
2.2.1 School related barriers 31
2.2.2 Influence of the family 34
2.2.3 Autism 35
2.2.4 Communication and speech disorders 38
2.2.5 Limited English Proficiency (LEP) 40
2.3 CRITERIA TO IDENTIFY LEARNERS WHO
      EXPERIENCE BARRIERS TO LEARNING 41
2.3.1 Differentness 41
2.3.2 Conspicuousness 42
2.3.3 The nature of teaching 43
2.3.4 The discrepancy between the attained and
the attainable level of development and
learning 45
2.3.5 Intellectual abilities 46
2.3.6 Attention deficit disorder (ADD) 47
2.4 THE SOUTH AFRICAN POLICY ON LEARNERS
      WHO EXPERIENCE BARRIERS TO LEARNING
      AND DEVELOPMENT 49
2.4.1 Socio-economic barriers 50
2.4.1.1 Lack of access to basic services 50
2.4.1.2 Poverty and underdevelopment 51
2.4.2 Attitudes 52
2.4.3 Inflexible curriculum 54
2.4.4 Inaccessible and unsafe built environment 57
2.4.5 Inappropriate and inadequate provision
         of support services 58
2.4.6 Lack of enabling and protecting legislation
and policy 59
2.4.7 Lack of parental recognition and involvement 60
2.4.8 Disability 61
2.4.9 Lack of human resource development strategies 62
2.4.10 The influence of HIV/AIDS  63
2.5. CONCLUSION 63
CHAPTER 3: INCLUSIVE CLASSROOMS: COLLABORATIVE
TEACHING AND COOPERATIVE
 LEARNING 65
3.1. INTRODUCTION 65
3.2. WHO SHOULD COLLABORATE? 67
3.3. COLLABORATIVE
       TEACHINGIN INCLUSIVE SETTINGS 68
3.4 THE KEY FEATURES OF COLLABORATION 72
3.4.1 Common goals 72
3.4.2 Interdependence and parity 73
3.4.3 Interactive exchange of resources 74
3.4.4 Decision making 74
3.4.5 Problem solving skills 75
3.4.6 Communication skills 75
3.5 FORMS OF COLLABORATION 76
3.5.1 Cooperative teaching 76
3.5.1.1 Complementary instruction 78
3.5.1.2 Team teaching 79
3.5.1.3 Supportive learning activities 82
3.5.2  Collaborative consultation 84
3.5.3  Intervention teams 87
3.6 COOPERATIVE LEARNING IN INCLUSIVE
       SETTINGS 88
3.7 ELEMENTS OF COOPERATIVE LEARNING 89
3.8 ATTITUDINAL CHANGE DUE TO COOPERATIVE
       LEARNING STRUCTURES 90
3.8.1 Numbered Heads 90
3.8.2 Class Building 91
3.8.3 Vanity Plates 91
3.8.4 Line Ups 92
3.8.5 Corners 92
3.8.6 Team Building 93
3.8.7 Round Robin/Round Table 93
3.8.8 Three-Way Interview 94
3.9 COOPERATIVE LEARNING STRATEGIES 94
3.9.1 Student Team Achievement Divisions (STAD) 95
3.9.2 Team-Games-Tournament (TGT) 95
3.9.3 Team Assisted Individualisation (TAI) 95
3.9.4 Jigsaw (JIG) 96
3.9.5 Learning Together (LT) 96
3.9.6 Group Investigation (GI) 96
3.9.7 Cooperative Integrated Reading And
         Composition (CIRC) 97
3.10. CONCLUSION 97
CHAPTER 4: RESEARCH DESIGN 100
4.1 INTRODUCTION 100
4.2 THE RESEARCH METHODOLOGY 101
4.2.1 Choosing sites of research 104
4.2.2 Clearing the way 105
4.2.3 Approaches to collect data 107
4.2.3.1 Participant observation  108
4.2.3.2 Interviewing 111
4.3 CONCLUSION 117
CHAPTER 5: ANALYSIS OF THE RESEARCH RESULTS     118
5.1 INTRODUCTION     118
52 BIOGRAPHICAL DATA OF TEACHERS INTERVIEWED     119
5.3 ANALYSIS OF THE RESEARCH RESULTS     120
5.3.1 QUESTION1: Who do you think are the learners who
    experience Barriers to learning and development     120
5.3.2 QUESTION 2:  How do you feel about the inclusion of
learners who experience barriers to learning and
development        121
5.3.3 QUESTION3:  What is your opinion regarding
    Collaborative teaching in inclusive settings    126
5.3.4 QUESTION 4:  What is your view regarding
       cooperative learning in inclusive settings    130
5.3.5 QUESTION 5:  What role can OBE approach play in
     inclusive education     131
5.4. CONCLUSION     136
CHAPTER 6: RECOMMENDATIONS OF THE RESEARCH
RESULTS     137
6.1  INTRODUCTION     137
6.2  RECOMMENDATIONS     138
6.2.1 Recommendations concerning who teachers
   think are  the Learners who experience barriers
   to learning and development         138
6.2.2 Recommendations concerning how teachers feel 
  about the inclusion of learners who experience
  barriers to earning and development     139
6.2.3 Recommendations concerning what the teachers’
    views are regarding collaborative teaching in
     inclusive settings         141
6.2.4 Recommendations concerning the teachers’  views regarding
cooperative learning in inclusive settings    141
6.2.5 Recommendations concerning the role that an OBE approach
can play in inclusive education     144
6.2.6 General recommendations with regard to the
   area where the research was conducted     144
6.2.7 General recommendations with regard to the
         South African situation     146
6.3 CONCLUSION     149
BIBLIOGRAPHY        150
APPENDIX A      160
LIST OF FIGURE AND TABLES
FIGURE 1: Graphic representation of collaboration
                  and cooperative learning    98
FIGURE 2: A diagrammatic summary of inclusion    148
Table 1: The distinction between mainstream or
integration and inclusion     3 
TABLE 2:  Biographical data of teachers interviewed   119
NAME: MUDAU S P
STUDENT NUMBER: 555-560-4
POSTAL ADDRESS: P.0.B0X 28, VUWANI, 0952
TELEPHONE: 015 961 4788 (W)
CELL: 072 1169 356
FACULTY: EDUCATION
DEPARTMENT: SPECIAL NEEDS EDUCATION
DEGREE: MED
TITLE: THE ATTITUDES OF FOUNDATION PHASE
TEACHERS TO THE INCLUSION OF
LEARNERS WHO EXPERIENCE BARRIERS
 TO LEARNING AND DEVELOPMENT IN AN
EDUCATION SYSTEM
SUPERVISOR: PROF A J HUGO
DATE OF APPROVAL: 9 FEBRUARY 2001
STUDENT NUMBER: 555   -   560  -  4
I declare that THE ATTITUDES OF FOUNDATION PHASE
TEACHERS TO THE INCLUSION OF LEARNERS
WHO EXPERIENCE BARRIERS TO LEARNING IN THE
EDUCATION
SYSTEM is my own work and that all the
sources I have used or quoted have been indicated and acknowledged
by means of complete references.
____________________________         ______________
SIGNATURE          DATE
(MR S P MUDAU)
DEDICATION
This work is dedicated to my mother, Muvhulawa Mudau, who,
through her domestic work, exposed me to people with
disabilities at my tender age, and to Prof A J Hugo, my
supervisor, who worked tirelessly to make this work a success. 
ACKNOWLEDGEMENTS
My wife Joyce and children who gave me support, Mrs I de Beer for
her editorial work, Miss A Matombo and Miss Mpho Mudau for their
assistance in typing this work, my friends, colleagues and former
colleagues for their support and encouragement.
